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Inclusive schools are educational services provided for children with special needs (ABK) in obtaining a better education. Coaching needs to be 
carried  out  on  inclusive  school  teachers  by  increasing  the  competence  of  teachers  because  learning  with  special  needs  children  has  different 
obstacles and challenges. The method used is to provide motivational training to teachers and make learning administration and apply the blended 
learning model. With the guidance and development of the blended learning model, teachers feel that they work more effectively when compared to 
online only, which is relatively difficult for children with special needs, this is due to the limited response of ABK, different and easily distracted. 
With blended learning, children can learn to adapt to the demands of technology but also still get exclusive services from teachers and thearpists.
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Conducting  learning  for  children  with  special  needs  (ABK) 
requires  different  skills  when  compared  to  normal  children  in 
general.  According  to  Diana,  the  Principal  of  the  Kevala 
Inclusion School, teachers are very challenged to be better able 
to deliver learning materials with various methods and personal 
and  strengthening  approaches.  hidden  potential.  According  to 
David J.  Smith (2012) Inclusiveness is a term used to describe 
the  integration  of  children  with  disabilities  (disabled/disabled) 
into school programs. Seeing the different conditions, absorption
capacity, social interaction ability, it is not surprising that some 
schools make a subtle rejection of children with special needs on
the  grounds  that  they  are  not  ready  to  provide  educational 
services  for  ABK  students  even  though  the  Government  has 
provided  compulsory  education  regulations  and  is  also 
encouraged by UNESCO in the form of an International appeal. 
Education  for  All  (EFA)  and  with  the  mandate  of  the  1945 
Constitution  article  31  paragraph  1  and  paragraph  2  regarding 
the rights and obligations of every citizen to obtain education, as
well as Law number 20 of 2003 article 5 paragraph 1 concerning
the right of every citizen to obtain education (Elisa, 2013 ).

Talking  about  challenges  and  obstacles  according  to  Sumiyati 
(2011) states that one of the obstacles to implementing learning 
for children with special needs is the lack of appropriate facilities
such as narrow classes, so that when children want to learn they 
have  to  wait  their  turn  and  this  of  course  hinders  the  learning 
process.  Obstacles  are  increasingly  felt  in  this  pandemic  era, 
because  students  are  generally  asked  to  study  at  home  by 
monitoring or online with teachers and of course they need to be 
accompanied  by  parents,  then  what  about  learning  for  children 
with special needs? It is conceivable that even when there is no 
pandemic/normal,  crew members need extra assistance and full 
assistance.  For  this  reason,  teachers  need  to  get  coaching  and 
know the models and methods as well as special preparation in 
educating  children  with  special  needs  so  that  they  are  in 
accordance with the objectives of learning which generally focus
on independence, self control and adaptation.

Inclusive schools are educational services provided for children 
with special needs in obtaining a proper education. Government 
policies contained in Law Number 20 of 2003 in Article 32 and 
Permendiknas  Number  70 of  2009 are  to  provide  opportunities 
and  opportunities  for  children  with  special  needs  to  obtain 
education in regular  schools  (Pratiwi, 2015).  Inclusive  schools
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2. IMPLEMENTATION METHOD

are regular schools that are adapted to the needs of children who 
have  disabilities  and  have  the  potential  for  intelligence  and 
special talents in a systemic unit (Ilahi, 2013).

Learning model is a learning activity that must be carried out by 
teachers and students so that learning objectives can be achieved
effectively  and  efficiently  (Kemp,  1977).  According  to  Carey 
(1985)  the  learning  model  is  a  learning  strategy  consisting  of 
materials  and  procedures  that  are  used  together  to  produce 
learning outcomes for students or students. In this case, there is 
an  element  of  cooperation  between  teachers  and  students  in 
achieving  the  goals  of  learning  that  have  been  determined 
previously.  In  learning  activities  there  are  two  approaches, 
namely  teacher-centered  and  student-centered  (Kellen,  1998). 
Teachers can choose models and approaches that are appropriate
and  efficient  in  achieving  educational  goals  (Rusman,  2014). 
Various  kinds  of  learning  models  include  social  interaction 
models,  information  processing  models,  personal  models, 
computer-based  models,  instructional  system  development 
procedures  models,  problem-based learning models,  contextual 
learning models, thematic learning models, web-based learning 
models  /  e-learning,  independent  learning  model  (Rusman, 
2014).

The Blended Learning model is  basically a combination of the 
advantages  of  learning  that  is  carried  out  face-to-face  and 
virtually  (Semiva,  2020).  Along  with  the  development  of 
technology  and  the  internet  and  with  the  restrictions  in  the 
pandemic  era,  teachers  and  students  are  forced  to  be  able  to 
adapt  to  the  learning  process  by  combining  face-to-face  and 
online  methods.  Blended  learning  is  an  ease  of  learning  that 
combines  various  modes  of  delivery,  teaching  models,  and 
learning  styles,  introducing  a  variety  of  media  options  for 
dialogue  between  the  facilitator  and  the  person  being  taught. 
Blended  learning  also  as  a  combination  of  direct  teaching 
(face-to-face)  and  online  teaching,  but  more  than  that  as  an 
element of social interaction (Semiva, 2020).

One  method  that  needs  to  be  developed  is  blended  learning, 
namely  by  combining  online  and  offline  learning.  Due  to  the 
pandemic conditions, regular learning is not allowed, so what is 
done  is  home  visits  when  cases  have  started  to  subside  and 
permits  are  available,  in  the  implementation  of  coaching  and 
skills development is also carried out, including through training
where  implementation  is  carried  out  with  strict  health 
procedures.  The  method  used  is  moderate  observation  where 
observations  are  made  from  outside  and  from  within  (directly 
involved). The coaching and development steps are carried out 
by  combining  psychological,  pedagogic  and  andragogic 
approaches.

Psychological  approaches  include  providing  motivational 
training   to   teachers,   IQ   tests,  student  interests  and  talents,

consulting  with  parents  and  counseling  students  who  feel  they 
are  able  to  communicate,  in  this  pandemic  era  there  are 
additional  programs  with  mental  strengthening  of  parents 
affected by the pandemic. The pedagogic approach includes the 
preparation  of  curriculum,  syllabus,  lesson  plans  and  modified 
session plans with a blending approach.

3. RESULTS AND DISCUSSION

According to the Directorate of Special Schools in 2008 that the 
inclusive  class  curriculum  is  the  regular  school  curriculum, 
modified curriculum and individualized curriculum according to 
the character abilities of students, these modifications can done 
by modifying the place, method or content of the material. The 
materials  made  must  be  adapted  and  used  as  homework  for 
ABK,  but  please  note  that  there  are  preparations  and  online 
learning simulations in the classroom carried out by teachers and
students  before  students  go  online  with  parental  assistance  at 
home,  in  addition  to  home  therapy  visits.  /  learning  that  is 
carried out where teachers / therapists come to students' homes 
with learning materials or modules. The andragogic approach is 
a  method  in  which  teachers  are  given  motivation,  courage, 
practice  and  monitoring  of  the  implementation  of  blended 
learning so that self-confidence arises, independence and shows 
more  creativity  in  packaging  online  learning  or  home  visits. 
Coaching  in  this  approach  is  carried  out  by  providing 
motivational  training  that  is  oriented  towards  the  goal  of 
educating  ABK  students  and  followed  by  making  learning 
administration.

The results of the coaching show that teachers and therapists are 
increasingly  motivated  to  provide  the  best  service  in  the 
pandemic era for students. In total, teachers show the ability to 
take  learning  actions  in  the  midst  of  a  pandemic  with  strict
health  protocols  in  carrying  out  blended  training  in  order  
to maintain the quality and development of students/ABK, strict 
health  protocols  are  carried  out  such  as  wearing  masks,  
face  shields,  maintaining  contact,  sterilizing  materials  and  
tools,  reproduce  individually  distributed  materials  or  
modules.  Teacher  work  motivation  is  reflected  in  high 
performance, and this has a positive impact on the image of the 
Kevala  inclusive  school,  so  that  the  school  becomes  a  
reference  for  parents  with  special  needs  in  the  South  
Cikarang  area,  so  it's  not surprising that the student quota is 
always full every year even many of the parents who bought the 
seats for next year.

The  results  of  learning  administration  are  shown  by  the 
existence  of  a  clearer  and  tiered  concept  of  curriculum  and 
syllabus.  In  addition,  teachers  feel  very  helpful  with  the 
making of a session plan so that parents are more aware of the 
flow  of  learning  that  is  carried  out  so  that  they  can  
prepare  their  children  with  special  needs.  to  learn.  Another 
knowledge gained is that the teachers are familiar with the large 
program of  Applied  Behavior  Analysis.  A  therapy  program  
that  is applied in the morning for learning children with special 
needs.
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